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Introduction — The organisation of the educational environment, namely, the space (i.e., equipment and materials), the time and the routines, are
essential elements of the quality of early childhood education and care (ECEC) contexts (Bondioli, 2011). Our project aims to understand the
decision-making process on time organisation because of its critical importance in creating an educational environment that promotes meaningful
experience and appropriate learning opportunities (Collins et al., 2023).

Methods — We collected data through Focus Group discussions with 20 early childhood educators (9 performing coordination functions).
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